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WHAT IS THIS BOOK YOR?

Class discussion is always an attractive option
when you are looking for ways to get all your
students participating in oral practice. It naturally
generates a quantity and flow of language which
other activities cannot match. The motivation
element is important: unlike so many exercises,
discussion gives opportunities to say things you
really want to say.

But at the same time, discussion is one of the most
difficult exercises to manage successfully. It can
drift formlessly, it can be dominated by two or
three talkative students, it can end with awkward
silences. Part of the problem is that the open-
ended nature of the exercise can accentuate the
differences in language level among the members
of the class. Some students simply lack the
language to express their ideas.

Ideas & Issues Intermediate is designed to meet
the challenge by providing step-by-step
preparation for discussion. The reading and
listening texts provide ammunition in language
and content. In most cases they give just one side
of an argument, which encourages students to
agree or disagree strongly and clearly. Ideas start
to bounce around the group. The details, the
examples and the opinions in the texts provide
much more of a stimulus than the simple, bald
questian often used to launch a discussion,

Ideas & Issues Intermediate is primarily a
discussion book; however the 22 authentic reading
texts and the 22 listening passages, all with
accompanying exercises, are a very useful resource
in themselves. There are also wnting activities at
the end of each unit. So a range of skills other
than debate is practised.

HOW TO USE THE BOOK

You do not have to work through from Unit 1 to
Unit 22; each one is self-contained and there is no
sequence of language level. In fact the units are
arranged alphabetically by topic and itis up to you
to choose the order in which you use them. it may
be that a particular topic is in the news, orit has
come up in class because of one student’s
experience. Or you may want a discussion topic
that is specially suitable to practice a language

1tem, Treat the book as a flexible resource -
that is how it has been designed.

Each unit covers four pages — two doubte-page
spreads, the first starting from a reading text,
and the second starting from a listening passage.
The two spreads are closely related in subject
matter but can be treated independently if
preferred. Spread 2 widens out the theme of
Spread 1 or sometimes approaches it from a
different angle. The general structure of each
spread is in three parts: the text {(reading/
listening), language work and then discussion/
activities.

Not only can each spread in a unit be used as a
free-standing lesson, but also parts of spreads
can be isolated and adapted to fit your immediate
requirements. You may have no time for a
discussion today; but you can still listen to the
tape and set a writing exercise for homework.

SPREAD 1

Tocus

Rather than going cold into the reading text,

you have the chance to focus on the topic with
introductory questions. Typically, students are
invited to think about their own experiences which
may be relevant in the subsequent discussion,

At the same time, the aim is to activate useful
vocabulary or give an opportunity to pre-teach it.

Read about it

This is the text which will serve as a springboard
for discussion. It also provides practice in reading
skills, It is followed by a glossary and
comprehension questions. These are not just a
useful check for the teacher, Answering the
questions will often clarify the text and reinforce
important new vocabulary. By going through these
stages, students approach the point where they
can use language and ideas in an effective
discussion.

Talk about it

This gives students the opportunity to discuss
issues raised by the text, and to go beyond the
scope of the text to a wider view. Generally,
guidelines for discussion and additional useful
vocabulary are offered. Stidents are sometimes
asked for their imaginative input in roleplays.
Some of the tasks require writing in advance of
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discussion: for example, arranging items on
a list in arder of importance, or designing
a questionnatre.

SPREAD 2
Tune in ¥

As with the readi'n'g'texts in Spread 1, an
introductory question warms up the class by
establishing the general topic. It ailso gives the
teacher a chance to check students’ language
needs; any difficult vocabulary which valt occur on
the tape can be brought in formally or informally.
Note that it will aiso be helpful to look at the
pictures and the other written material on the
page before listening to the recordings.

The listening texts are radio discussions, phone-
ins and interviews which have been specially
written. Naturally, they provide practice in
listening skills. But here they have two extra
functions: to stimulate students with ideas for
the discussion which is to follow, and to equip
them with useful language for that discussion.
There are questions on the page to check
understanding of the listening text.

Key Language

This has the same function as on Spread 1.
Sometimes it picks up specifically oral language
items, like disagreeing politely or emphasis

in speech,

Owver to you

This is the final discussion phase of the umt. It
covers issues raised by both the written textin
Read about if and the listening materialin
Tune in. Activities include discussion, debate,
conducting a survey and roleplay,

Write about it

This provides writing practice for use in class or
as homework. Tasks include writing letters and
descriptions, and devising a questionnaire.

WORDLISTS

A detaitled Werdlis¢ with explanations and
definitions begins on page 119. Whereas the Kead
about it glossary-on-the-page deals with the
more difficult and text-specific vocabulary, this
wordlist picks up other words with which students
might need some help.

Talking Tactics - on the flaps

Certain language functicns occur again and agam
in discussion: agreeing, persuading, interrupting
etc. Special flaps on the front and back covers
offer a useful selection of the most common of
these functions, along with some clear,
cantextualised examples.

Lesson plan 1
ADVERTISING

This topic is a good one for introducing the book
and familiarising your students with the concept
of a discussion class in English. People are exposed
to advertising every day and all students will have
views, whether reactions to particular adverts

or more general apinions about the industry.

Tocus

[Timing: 5-7 mins]

Most students in the class will have opinions about
current TV commercials, the latest biilboard
posters and new, beautiful or shocking magazine
advertisements. You may find students want to tell
each other in their own language about a “britliant
ad” they recently saw. Make sure you direct
classroom exchanges at this stage. Your aim is not
only to introduce the topic by getting students to
focus on some effective or striking advertisements.
It is also important to introduce or activate useful
vocabulary such as ad, TV commercial, product,
slogan, promote, portray ... as, message, photo,
drawing, image, text, words. Useful phrases for
giving reasons for remembering recent
advertisements are I like/hate the music/model/
actor/ product; I see it every day; It's funny/
glamourous/unusual /irntating.

Read about it

[Timing: 7-10 mins}

Although this text will serve as a springboard for
discussion later on, use it initially for reading skills
practice. First of all, use it for practice in skimming
(reading to get the general message of the text).
Give the students one minute to glance over the
text before asking them what it is about.

Then give them practice in scanning (reading to
find the answer to a specific question). Get them
to read the questions in Exercise 2 first. Then give
them a minute to re-read the text and find the
ANSWETS.




Although this book is intended primarily for
speaking practice, you may feel your students need
a change of pace and activity. If so, get them to
write answers to the comprehension questions
after/instead of giving them orally.

Finally get students to read the article 3 third time,
more slowly, using the glossary where necessary.
It is probably best to avoid asking students to read
the text aloud - this is time-consuming and often
baring for those who have to listen.

Key Language

{Timing: 5-10 mins]

This section will reinforce some of the language
your students will need for the discussion later on.
Exercise 3 focuses on the modal might. Get
students to read through the examples showing
how 1t is used. If you think they need to practise
some simple transformations before going on to
Exercise 3, get them to do a dnll Like this:

Say the following sentences for the students to
change to sentences with might.

Perhaps they'll be tate. (They might be late.)
Perhaps he'll do it. (He might do it.)

Perhaps she's wrong. (She might be wrong. )
Perhaps there’'s time. (There might be time.)
Perhaps it won't be possible. (It might not be
possible.)

Perhaps we don't need a new slogan. (We might
not need a new slogan. )

Perhaps it'lt cost too much. (It might cost too
much. )

Then get your students to transform some might
sentences to Perhaps + future/present. Here are
some possible examples:

A photo might work better. (Perhaps a photo will
work better. )

A poster might be cheaper. {Perhaps a poster will
be cheaper.)

They might not get the joke. {Perhaps they won't
get the joke. )

The slogan might be too difficult. (Perhaps the
slogan 1s too difficult. )

People might be getting tired of the ad. {Perhaps
people are getting tired of the ad.)

People might not Like the slogan. {(Perhiaps people
don’t/won't like the slogan.)

Now get students to work through Exercise 3.
Exercise 4 asks students to use some of the words

highlighted in the glossary in a new context.
Both exercises work equally well as wntten or oral

exercises. If you want to vary the pace and activity,
get your students to write the answers after or
instead of giving them orally.

Talk abeut it

[Timing: 15-20 Mins|

This 1s the discussion phase of the lessen and
the moment to intreduce your students to the
Talking Tactics flaps on the front and back
covers of the boak. Ask the class to spend a few
minutes locking at them and explain that they
should aim to use a few of these speaking
strategies during every discussion.

Divide your class into groups of four to six
students. Suggest they appoint one student as
chairperson and another as secretary. The
chairperson will make sure that everyone gets the
chance to express their views. The secretary should
make a note of some of the group’s opinions.
Monitor the groups as they talk, and make a note
of the most interesting discussions. At the end, get
the secretanes of those groups to report back to
the whole class. Questions 5 to 7 are fairly factual
and encourage the students to think about the
style, content and effectiveness of the Nike
advertisement. By analysing the idea and methods
behind a single advertisement, the students will be
maore equipped to give their opinion in the more
general Questions 8 and 9. Question 10 offers the
most scope for general discussion. Use it either to
round off this lesson or as a fead-in to the next
double-page spread.

Spread 2 of this unit gives the class fuel for a
more general discussion on the rights and wrongs
of advertising.

Tune in

Listen to the tape or read the tapescript before the
lesson. This will enable you to gauge which
new/difficult words you should try to introduce in
the warm-up Question 1 before your students start
listening.

Question 1 [Timing: 3 mins]

Give your students a minute to look at the pictures
and think about their answer to Question 1 before
you go round the class. On the board write down
some of the answers under the headings Pros and
Cons. Some of the answers they may come up with
are:

Pros: works of art, entertaining, telf you about

new products, give you something to look at
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Cons: boring, waste of money, increase the cost
of products, exploit people, make peaple spend
money they don’t have, make people feel
bad/jealous/deprived, encourage peaple to

waste money, dishonest.

Question 2 {liming: 3 mins]

During this first listening students have to listen
for the gist of the four opinions. Ask individual
students for their answers and, if necessary,

add the four opinions to the pros and cons on
the board.

Question 3 [Timing: 3 mins]

Get the students to read through the sentences to
be completed before you play the tape a second
time. This phase concentrates on listening for
detailed language.

Question & [Timing: 3 mins]

There are na right or wrong answers here,

You might need to give your students a useful
shorthand way of referring to each ad when they
give their opinions: the Benetton ad, the Chanetl
No. 5 ad etc.

Question 5 [Timing: 3 mins]

Get your students to read through the Talking
Tactics phrases for giving and asking opinions
before you play the tape a third time,

Question 6 [Timing: 3 mins]

This exercise aims to get students trying out some
of the key language as they give their opinions.
It is not the full discussion phase of the lesson.

Over to you

This is the final discussion phase. Ask your
students to spend a few minutes looking at the
Talking Tactics flaps. Tell the class to aim
to use a few of these speaking strategies during
every discussion.

You will not necessanly have time to do all the
tasks in this section. Do not feel you should work
through all of them. Choose the anes you think wiil
be most stimulating or entertaining. Allocate
different exercises to different groups of students
and have a feedback session at the end of the
lesson when each group reports on the discussion.

For most activities in this phase of the lesson,
divide your class into groups of four to six students
with a chairperson and a secretary in each. The
chairperson should make sure that everyone gets
the chance to contribute to the discussion and
give their views. The secretary should write notes

during the discussion, recording some of the
group’s opinions.

Monitor the groups as they talk, and make a note
of the mostinteresting discussions. At the end,
the secretaries of those groups can report back
to the whole class.

Students will find it more stimulating if they
change groups for each new discussion. They
should not always work with the same people.
Question 7 [Timing: 5-8 mins]

Get the whole group to contribute ideas for the
one-minute speech and then choose one person

to speak to the whole class during final feedback.
Question 8 [Timing: 5 mins]

The correct answer 1s b. Students are likely to come
up with some jokey slogans as well as serious ones.
Encourage them to read out slogans to the rest of
the group as they write them; this will generate
more creativity.

Question 9 [Timing: 5-8 mins]

Students should work in pairs for this activity.
Make sure each pair chooses a different product.
While not strictly a discussion activity, deciding

on the name for the product and dialogue will

give students a chance to give opinions.

Question 10 [Timing: 10 mins]

This is the activity likety to stimulate the most
discussion and disagreement, Encourage the
chairperson in each group to put to the vote
opimions on the listed ASA rules and make sure
each group secretary is recording the results of
each discussion.

Write about ¢

1 Timing: 15-20 mins]

Set one of these questions for writing practice in
class or as homework. Question 11 follows on well
from 7, 8 and 9 1n Owver To You, Question 12 is
an ideal follow-up for students who discussed the
ASA rulesin 10.




Lesson plan 2
DISCIPLINE

This is anotker good choice for a first discussion
class. [t1s a topic which most teenagers have
discussed at home and amongst friends and they
will generally have strong views. Spread 1 focuses
on discipline at home; Spread 2 looks at discipline
at school.

Yocus

[Timing: 5-7 mins]

Use this part of the lesson to help students feel
comfortable about discussing rules at home. Make
sure you do not voice your approval or disapproval
of the rules they describe! At the same time, try to
make students stick to describing rules at this
stage. They will get an opportunity to criticise
them later in the lesson. Use this time to activate
useful phrases like {not) be allowed/ expected/
supposed to, (not) have to, disapprove of, be
banned/forbidden, be back by, have friends round.

Read about it

[Timing: 5-10 mins]

Ask the students to read the text silently and
answer Question 2. Check their answers. Then ask
them to summarise the rules in Becki's and Mark’s
homes. Students should say a sentence each. Ask
the class whether Becki or Mark has more freedom
(they'll probably say Mark) and if they can explain
1t {they may suggest that it's because he's older
and a boy). You may decide this is the moment for
a discussion on the fairness of different treatment
for boys and girs. If so, ao on to Talk Apoust It
Question 5,

Key Language

[Timing: 5-10 mins]

The different ways of talking about rules covered in
this section will be useful in the discussion part of
the lesson. Point out to students that they don’t
have to talk about rules that they have to conform
to. They can also talk about rules they used to have
to chey or which their brothers and sisters have to
face, This means all students will be able to take
part, whatever their age. This exercise is best done
in pairs or smail groups. However, after practising
it orally, you may feel your students need a change
of pace. If sa, get them to write a few sentences
based an the prompts.

Talk abeut it

[Timing: 15-20 mins]

For this phase of the lesson your students should
have the Talking Tact¢ics flaps open. Don't feel
you have to work through all the discussion items.
Chogse the one(s) you wantin the order you want —
or get different groups to discuss different topics
and report on the discussion to the whole class at
the end of the lesson. Feel flexible ahout the
timing. It will depend on the interest and
concentration of the students whether you want
them to spend five or fifteen minutes discussing
one topic.

Question 4 Each student could draw up an
individual list of family rules before groups compile
the list of the five commaonest ones. They may then
want to find out which are commonest in the other
groups. The group chairperson or secretary (see
notes to the sample lesson plan for Advertising,
‘Talk About l¢ paragraph 2) will be able to go
round the other groups getting that information
and passing it on to his/her own group.

Question 5 Make sure the groups include boys

and girls {orin single sex schools, students who
have a sibling of the opposite sex). At the end of
the discussion, if the students need a change of
pace, you could ask them to write a summary of
the differences and whether the group thinks

they are fair.

Question 6 This is probably more suitable for
pairwork than in groups. Let students choose the
partner they want to work with for this activity.

Question 7 Monitor the groups or pairs as they
make their list of rules for parents. In this way,
you will be able to choase the groups/pairs with
the most thoughtful rules to speak to the class.

Tune in

Listen to the tape or read the tapescript before
the lesson.

Question 1 [Timing: 3 mins]

Give your students one minute to think of some
school rules they know about. Ask a few students
to tell the class the ones they have come up with.
Question 2 [Timing: 3 mins]

Students should read through Question 2 before
vou play the tape. You may like to tell them that
this is a true story although the names have been
changed. During the first listening, students have
to listen for the gist of the news story. Get them
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to write down the letter of the sentence which
correctly summarises 1t: €.

Question 3 [Timing: 5 mins)

Students should read through the list of events
before you play the tape a second time. Read out
the answers so they can check their ordering of
the events. (See Answer Key)

Questions 4 and 5 [7iming: 3-5 mins]

You may not need to play the tape a third time for
your class to complete the sentences. Check they
have completed the sentences correctly so thatin
Question 5, they can give the speakers’ words In
direct speech.

Question & [TTming: 5 mins]

If you need a change of pace, get your students
to write these sentences before they read some
of them out.

Ower to youl

See the Advertising lesson plan, Over ¢o you
section on page 6 for some general points on
managing this part of the lesson.

Question 7 [Timing: 5 mins]

Get students to discuss this topicin groups. They
may like to vote within the group for or against
the headteacher’s expulsion of Sharon and
compare their result with the other groups’.
Question 8 [Timing: 5 mins]

Monitor the groups as they discuss this topic

and encourage the group to reach a consensus.
Then have the chairperson of the most original/
thoughtful groups present their conclusions to the
rest of the class. As a follow-up to this topic, you
may like to set the writing task, Question 11
(Write About It).

Question 9 [7iming: 5 mins]

Check that students all agree on the standard
punishments given in their school — students often
have conflicting ideas on this topic. If students do
not have much information about usual types of
punishment, they may enjoy playing “judge” and
matching what they consider the most appropnriate
punishments from the list to the commonest
“crimes” in the school.

Question 10 [Timing: 5-10 mins]

Students can collaborate as they prepare, even
though only one student will be able to give the
one-minute speech. Choose only willing and
confident speakers for this task.

Write abour it [Timing: 15-20 mins]
Question 11

This can be done in class or as homework.
It follows on well from Question 8.

HOW TOUSETHE
WORKRBOOR (pages 96-118)

Each teaching spread in Ideas & Isswes
Intermediate contains a Key Language section
which highlights a grammar point, a function or a
texical point from the reading,/listening text. These
sections consist of a short summary and practise
exercises, and are cross-referenced to the
Workbesok activities at the back of the book.
The Werkbeok section is arranged with one unit
to a page. Each starts with an explanation and
clear examples of the language point, followed by
a variety of exercises.

Some activities provide controtled structural or
lexical practise and may be carried out by the
students individually or in pairs in class,
immediately after they have worked through the
Key Language section (e.g. Food, page 14
activities 1 and 2). Or alternatively, they can be
used at home as consolidation or revision.

Other activities combine skills (e.g. speaking and
writing) and offer freer practise, requiring the
students to work in pairs, or in small groups. The
written element is usually a follow-up to the
discussion, or the result of group consultation
{e.q. Honesty, page 17, activity 3).

The Workbook activity types include:
Vocabulary - word search, matching activities,
crosswords, gap-fill, jumbled letters, quizzes
Grammar - sentence transformation and inversion,
identifying correct usage, matching clauses,
sentence correction

Writing - short reports, descriptions, dialogues,
lists, questionnaires, informal letters, advertising
slogans

Speaking - prediction, acting out a dialogue,
reading work aloud, intonation practise,
discussion, exchange/comparison of opinion,
compiling lists

Answers to the exercises in the Workbook are
provided in this Teacher’s Guide (pages 15-18).

At the back of the Student’s Book:
Pages 119-124: Wordlist

Pages 125-129; Tapescripts of the listening
materials (Tune in)




ADVERTISING

(pages62&7)
2 aMike.
b He 135 no forearms or legs and ae kas done the Lordon
Marathon,
¢ He hopes 17 wili promote disab.ed s9o-t

d Peter lixes it because it portrays 'm as an athlete, not a victim.

e He's been disabled ali ks lie. He doesn't seem dapressed,
He seems well-adjuster.

3 bAless checking sloga might give a more nesisive message.
¢ The message might not be very clea-,
d The ad migh: he exploiting his disabiity,
e The zd might shock the publictoe mLen.
f People mght say the ad is not i1 good taste,
g The ad might o*%enz gisablec paople.
4 a portrays bsiogan ¢ Billboards d promote
& advertisig campaign
5 The Nike logo, a tick, i5 Zust above <he slogan Just Ja 11,
6 Bededisive. Get on with li%e. Dor't waste fime. Be CLIAgenLE.

(pages 8 & 9)

3 b~ ..thebestacszrewoksofar” ¢ ... tao Ti@ny aos
extloit worren.” d " ... a lot o°ads —a<e peop.e “eel bad.”

8 bwon by Lonstruction Weorkers sirce the 1960z,

ANIMAL RIGHTS

(pages 10 & 11)
1 Anzrimal rights zcvivist s someone whe tzkas pubiiz actior to
mi2<e sLre pecpletreat aniirals well. Thay zre sarticueary ‘“ewcted

1 proTectirg e imals om use in experiments. Tiey take par:
cemwonstratiors, Fang out lea®lets aqd write te MPs {Membsrs of
Parliarenz.

2 a2.8 mildior exceriments cn animais wese cone ir 1604,

b Growang a baman eas en a moJsa's back,
¢ Te fingd & way of rebuilding ears on peazle who have lost the—
o vk were bore witkous them,
d "Nbsczre”, “shoc<ing” ard “Fza-re”.
e They haoe 2o learr how to Treat or 272 carcer,
3 aThstacarts rape te Felp chilcren who 272 havn withaut ezrs.
b Trey alsa hooe £ recorsoract ears which 28 iost ' » a25zents,
¢ Sciert’sts wio are exvzriment g whc expeti—ent with anima.s
get a 107 0% eoposiTor.

d (O~co-moJseiz a rodent whick |

e A nal experizeis are essan]
TOr naw mesisires,
fMosz a1'mals who jwe in cages seem unhappy.
g Peosle snouldrt buy precacts which a-e mestec or apimrals.

{pages 12 & 13)
2 Pictures fandc

TIract L2 Cer,
ists wha are lacking

3 a0~ hsvses. bCGurs. cTe escape frgm traps. d RFHincsans
Sherar tige-s. e Tossliltheir bosy parts for use in t-aaitional
Thirese medicire,

a‘cs “"‘.‘:'“;g bTracpirg ¢Wezang dTest'=g e Seading
f 3e'r

ART AND ARTISTS
{pages 14 & 15)

2 Because many people thirkitis rot realiy art.

3 Animal rights activists are angry about this work,
They vandalized (zamaged) Hirst's pickiad sheep.
& Yov would expect the title te mear “z mcther divided cr
separztec frem har child”, In fact, fere it -neasis 2o*h mather
ard chile cutin nal®.
5 Perhaps he wants 0 be famous so that he can increase ks
prices, o~ get rick or because e just enioys aLalic attention.
7 ad-ver b cditarist ¢zctor d autkor e photograpte-
f nsychiatiist
8 atennisplaver bdoctor ¢jourralistd asvchologist
ezeache- fikior

{pages 16 & 17)

2 Yes, Tony is prous of whar ne does ard of the art he creatss,

3 a-Ab-AcD:d-D;ed: fa

4 afettippen b cpray cais ckilled betraing d $30,00C for
thei- picciresina galery in Markattzn e paid fenjoyhea-t
that we make

5 a+l:b-3:c+5: g+ e 5 o

BEAUTY
(pages 18 & 19)
The Uig, L‘;C s b'f nans Chrstiar Ancevsen, tells the stors of a

2 o zmiiy of due<s. The ducs fam®y doss
reziise the ugL _Ick m:' is. 3 facy, & swan. The swan itsel’ oniy
discoversitis a swan wher = matures an loses its fluffy grey cown
and becomes -aceful. The phease “ugly duckling” mears 2 persan
w10 15 less efiractive and sy zaieated than cthersir tha group
wIEn ¥ourg. Lt wha outshines them when clder.

3 a3ecause te gi-l wno was having the party thought ske was
Laattractive.
b Prozabiy szcause Fer Bethar ard twin sistevs ware 22tear-
lackirg 2rd sl mmer.
¢ Tey lef~ ner 0.0t —iore, stepoecinfng er homs ans
drew nasty pictures of her,
d & boy et the youtt club assed e <o dasce.
e She *ried tc improve her zppearance by goirg an a ciat,
cettrg contact lerses and growing her ais,

{pages 20 & 21)
2bcef
3 aip bput crave dstretched erave . putor

BELIEYS

{pages 22 & 23)
2 f1:d-2:h-3:g-4:1-5: a-6: e-7: ¢-8: b-0
3 b: suzgesiec 9wt ng 1er nome fer the weekena. I sucqestec
(thet] they shouls fvite her Fomre fo- tae weekerd.
€ 2 sazgesiec not citidsing the Yooiies. D suggestec (That’
taey suouldn’t eriticise the Moores,
d I s.ggested agt ging her ary =oney. I seggested (that)
thay didn't ove her ary money,
elsucgested “rding Ut ~cre abous tne culs. [ suggestad
ithat) they shouls fia¢ 9.7 more abous the culs.
f. su;ges.e: zeing To ore ot their meetirgs, Tsuggested
it7ati ey smoiid go To ore of the meetings,
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(pages 24 & 25)

2 aT-b?cTdFeT gk hFi-Fi kS LT mTnT
o-T; p-F: g-¢

8 ifyou breaka mirror, vou'l have seven years of 2ad luck. I%'s
anluciy te walk under 3 ladder. You"L have good luck it a black cat
*erasses your pazh” (walksin ont of oLt rindirg a herseshoeis
lucky - you nave To 1ang it up eath tre erds fzairg upwards sc tnat
t1e luex "can't vl out”.

cRIME AND PUNISHMENT

(pages 26 & 27)
2 b

3 2 Four girls weve Snvolvec i1 the fight.
b Tre airls were fourd guilty cf manslaughter.
¢ When they wese arrested, they were charger with murder.
d Because o qocd heraviour, trefr sentence w3s reducec by
12 months.
e Trey =il be “eleased just one year a*ter tre crime.
f The fzmily will aur Tlowers a- Louise’s grave.
4 areleased bcharge cmanslaughter d sentence
e custodial foefence

(pages 28 & 29)
2 Heis fortre 2eath peralny.

3 37 - men execdated so Tar this year 1o Texas.

200 - If you take $500 nolars from a shop, you will get maybe
two years in priscn.

2 — Yo will zet maybe twe years i prsov,

20 - Killews gon't char ge. They ¢an spend 20 vears in priscn,
ard then come sut ard xili somebody else.

100,000 - ™ costs almast $100,000 per year to keep a mar.
11 Prison.,

4 a“ing.you know, it costs almost $100,000 a year to keep 3 mar

ir 3risor, If are of these wmu-deres lives for thivty years,
thas's 53 million' Do we real'y want to spend that sort o°
money cn 2 killer?”

b “These k'.lers dor't cFange. They can spenc 20 years1n 3risor.
and tren corme aut and kil somebody else. If a dog bites you.
can ever trustit again?”

¢ “The Bible says: “An eye for an eye, a tooth “ora tooth.” If a
ma kils vour daughter, dor™s you want revenge? &

d “De tey want 10 live the rest o° their Bves ir prison? Most of
them would agree that they'd e detter of fdeac.”

e “The death penalty grevents crme. It's the only thing that
frighte=s the xilers.”

5 1If a man kills your gaugnter, con Tvou want revenge?”

2 “Tf 2 cog bites vou, can you ever trust it again?”

3 “Da ~hey want “o live the =est cf their dves fn prison?”

4 "o we really want 1o spend that sort of monay on a killer?”

6 aShoulan we learn from experience?

b Aren't there enough peaple i1 prison ziready?

¢ Do murgerers deserve to hive ir: peace?

d (a1 we forgive people like this?

e Is this the best way to solve the problem?

f Wwould vou actually do the execution yourseli?

DISCIPLINE

(pages 30 & 31)

2 aTb-FecrdTerif?

(pages 32 &33)

2c

3 h-1:a-2:f-3:i-4:§-5; e-6: b-7rc-8; d-K: grX kX

4 atoremove btozell ctetexstout dtogohare
& nosto come 3ack

5 Coulc you tell you- sice of the stomy. Takeit out ‘mmeciataly.
Ge Fere. Dor's ceme back to school wearing yoJr ose g,

DRINK AND DRUGS

{pages 34 & 35)

2 afbTeTd-Frer £

3 asrehadsterted waki-z b = Sy
£ she bhad learnt to : '
fehe had becomea 2

4 iSuggested geswers: .aE I =
sorme teethleart som2sivz: o : -—

(pages 36 & 37)

1 Morphine ang simiarco.z: a7 .-

2 ateinjecst bHeusedlos ioréil, Lheieoone — -
it ~0r 5i% years.
3 aTohe “p“with treyoung menir his weighsourrood.
b He rejeczed his aerents and teachers {and "that whale
zenergton’l.
¢ He Fad drapped out of schocl, He didn't have aJa%.
d He cidn't resoecs Timself, He felthad about himselr.
4 a". whenyoustop. you feel very, very bad. You get paiie
everywhere, you vorit, yoa shiver”
b &L his friends are 91 herair.
¢ His da'ly iife revoves around heroin. He says: "Yyhen [gveLe,
Tdor’t ktow row 7= going S0, you know, spend my Hme.”
5 Original meaning - a: ¢
Filers—h:d: e f
B {Suggesied version 1 started smoking when [ was, you kaow,
about 13,1 mean, Lots o kids at school were already smoxing by
rhat age. T used to bave, you know, a puff of -y Mur's cigarettes.
T mean, the cidn't mind. Then Istarted. you ngiw, JLYiNg my oA
1mean, in she enc [ was spending, vou krow, all my pocker money
on cgarettes.

TAMILY
{pages 38 & 39)

1 #narranged ~erage is one where the paents choose a
huchand or wife for their eniid, This type of marriage is common
jr Hindu and Moslem cultures.
2 aF:b2cTdFenff
4 2 Sarita’s father told her that he had found a suitable young
rian for her.

b He told ket that ske would definitely like Ranjit.

¢ He told her that he lived in Exgiard.

d He told er that he had a very good job.

& He tola her that he was good looking and quite nch.

£ He told her that she could meet him tater that mant™,

g He tald her that he had arranged a meeting already.



" ROOK ANODODOWLEINS NEY

(pages 24 & 25)

2 a-T-b-7 cT d-F el fT g-F h-Fri-Fr §-0s k-m LT m-ToneTo
o-T; p-F; g-¢

8 #you nreak a mr-or, voL"| have seven years of bad luce. t's
uniucky te walk under a ladaer. You "\ Fave goco lucki®a black cat
“ergsses vour path” [walks ir frent of youj. Find'rg korseskgeis
luicky —you have 1o hang it up w'ih the erds facing upwards so that
theock “can'tron ot

cARIME AND PUNISHMENT

{pages 26 & 27)
2 b

3 a Four girls were involved in the fight.
b The gi-ls were foure gaiity of manslaughter.
¢ Wnen they were arresteq, they were chasged wita murdar,
d Because of gooc hehawiovy, theis sentece was requced by
12 months.
e They will be releasec just one year after the crire.
fThe family #il: 2L flowers a1 Louise’s grave.
4 areleased bcharge cmanstaugrier dsentence
e custodia! foefance

(pages 28 & 29)
2 Heis for tne death nenalzy.
3 32 -ren executed 5o Far tris year in Texas.
54C - If you take $500 daollars o a shop, vou will get maybe
two years in 2150,
2 —vou .l get mavoe two veass i prison,
20 - Killers con't change. They ¢can sperd 20 years in priscn.
ard then come sut and kil somebody else,
100,000 — Tt costs almast S100,00C per year ta keep 3 mar
in arisor.,

4 a“And.you know, it costs almest $100,00C a year to keep a mar
Y p

ir orsor, If are of thesa ~urderers ljves for thi-ty years,
tirat's 53 milior! Do we really want te soend that sorzcf
menay con 2 kille:?”

b “These k'lers dor'T cPance. They can spenc 20 years 1n 90sor
and tnen come out ard killsomebody else, If 2 dog bites voL.
can ever tust it again?”

¢ “The Bible says: “An eye Tar an eye, a tooth ‘or atocth.” Ifa
man ki'ls vour daLghter, don™ vou wart revenge? =

d “Do they waat 1o live the rest of tretr lives it prison? Most of
tham wolad agree trat they'd be better off dead”

e “The geath penatty orevents crwne, It's the only trirg that
frightens the kiliers.”

5 1Ifa mar kills your caughter, don Syou wart revenge:”

2 “Tf a dag bites you, can you ever trust ‘T again?”

3 Do they want to Live the rest of thei-lives i1 prison?”

& "N we reaily want to spend thas sort of money on a kille?”
6 aShouldnt we learn from expenence?

b Aren't there engugh people in prison already?

¢ Do murterers deserve to bive ir peace?

d Can we forgive people Fke this?

e Is this the best way to soive the problem?

fWould you actually do the execution yoursel?

DISCIPLINE

(pages 30 & 31)
2 aTb-Fc?dTefrf?

(pages 32 & 33)
2 ¢
3 hlia-2: 30405 e-6: -7 -8 g0 g kX
4 3-9-emove b-otell ctotakeizeLt dzogereme
e rcttocome back
5 (Cou'd you) te'lyour side o” the story. Take it out irimedizzely.
Go home. Don't come 3ack te school wearing your nose 1ing.

DRINK AND DRUGS

(pages 34 & 35)
2 aFbTicTd-FeffT
3 asrehadsta-teawalking b she had learrt to speak guite well
csre had iearn=1o vead d she hiad finisren school
f che hac became 2 Liversity professo”
4 Suggested cnswers) 1art 10 speak welifsta ried to reacslost
some teethleart somea simpie wizths/started learring to swim

(pages 36 & 37)
1 Morakine and sim*ar d-Lgs are usad as pa‘n-lallers.
2 aYeiniectsit. bHeused tosrokeit. ¢He ras3eer talang
it for six years.
3 aTohbe“in"with the vourg mer 1 iz neigrhourhooa.
b He refected his pz-erzs and teachers (ard “that wnole
aeneratior”}).
¢ He Fad drapaad out 0% scinol. He didn't have 8 ]23.
d Ye cidn't -espec: imself. He felt bad apout himsels.
4 a”, .wheyoustop, yau Tesl very, very bac. You Ger Eains
everywhere, you voIrit, yod shiver”
b &'l s frierds are on Feroin.
¢ His daily 'ife revoves around herair, He says: “When [give Ly,
[ dor's know now I'e ¢eing “o, vou kiow, spend my ime.”
5 Orginal mesning - a: ¢
Flers—broresf
6 (Suggested version) 1 started smoking wher I was, you k1o,
aboJt 13. T mean, lots of kids at schooi were already smoking by
that age. [ used to nave, you knew, a puff of =iy mum’s cigarettes.
T mean, she ¢idn't =ind. Then Istarted, vou kncw, buving my owr.
Trean, in *haend 1 was sperding, you know. 3ll my nocket money
on cigarettes.

TAMILY
(pages 38 & 39)

1 Anarrangec mar-ageis ore where the pa<ents thonse
h.chand or wite for thei- child. This type of marrizge is commaon
nn Hirdu and Moslem cudtures,
2 afblcTdFelfl
4 aSarta’s father told her that ke had fourd a suitable yourg
mran for her.

b He told e that she would definitely Gie Ranjit.

¢ He told her that he lived in England.

d He told her that ke had a very good job.

e He tolé her that he was good looking and quite rich.

f He tald ner that she could meet him later that morth.

g He tal her that he had arranged a meeting already.



{pages 40 & 41)
2 aWitn His step-father, who abjected to Jir sittng dowr
o inrer without any choes or,
b Because they were zeways arcuing,

3 aJim: With his father Nadia: With her mcther
bJim: Two vears ago Nadia: Nive years age
cJim: His stepfather gets on

Fis nerves wife very bossy

d Jim: waihes fe ccnled see

wicther en ber cin up the family/Zs aroud of 1er
somedimes

Nadia: Reliavad

6 astes-father bhzlf-sisters ¢ remarred
d step-mcther; first marrizge e single pa-ens

TASYHION

{pages 42 & 43)
1 ardieig:hyj
2 aSaetiings aer FglLre is worse than s,
b He tainks 1eing fashionab.e 's more important than it =ealls is,
¢ She user to be more relaxes aboks her appearaice tan ow.
d Yowacays young models .cok Lahezlthier than they used to.
e Fashior rocels zrz thinner than they skolld be.
f Faskion snoald 3e =ore practical than 1t is ir the fachion
magazines.
{pages 44 & 45)
3 aii<e bMara cCarl dRose
4 afeminire basaob cfashicnable ddifferent
5 feet .. iike
O (Possibie answers)
a gooc/comfortasles att-active
b stylish/“zzhiorable/arigiral?
¢ originalyeccentric/dffarert/well-dreszed?
d corfortanle ... atractve/fachioqabie?
e coody/ Sest

e Jim: 5tll very Laser

FTILM AND TV
{pages 46 & 47)

2 avidens, televisio1 b corversztion with aculzs, toys

€ They shoulc ~ecognise ~hzir names ana basic words

Like “juice™ ard "bricks”.

Key Language
T#a otner sentences with aassive cantiruous are "The television is
be uset as a babysiter... * [paragraph 2 end “They were rot beirg
taught a dasic vocasulary through cne-to-ene corversations wth
adults” {paragrapit 5).
3 aarebeing neglectea b are ot beivg given

care heing forced d are beirg left eis ot

really being watched fzre 10t being taught

& Some more exomoles:

way paliticians are being criticisec abows their arivate Lives.
Some szudents are being given move attention than others.
0id people are being treated badly by society.

Tam being paic very litle.

Womer are beig expected to do everyshinc,

Nadias Finds her “atrer's new

Nadia: Hates her for sreaking

(pages 48 & 49)

2 cead: violent: -er-3le: crimes; shot; K llers: murders:

wiole1ce; copycar

3 a“Sed ety is getting more viclent every day. Young people are
commritting terrble crimes which they d'dn't crezm of
commiting, say, thity years ago.”

b "After taat terrale film Sotural Bosn Killers tners were a
nLnber of “conycat” murders. & teenager ir America watched
it ten dmes and ther killed his motaer and hatf-sister,”

¢ "The probiemis thaz cal deen car't really teil the d*ffe-ence
betweer fantasy anc real viclence.”

d “Films can cause you to buy certair things or even charge
vour Bfe-style.”

e There are a numaer of sciend™ic studias, by psychologists,
#hick suggest a link between screer vialence and real-life
violeqce.”

4 Possibie answers:

asceanoryvomizfaint € going to South Africa

d rur away wit1 hez boyfrend e the ores with rez. humar
prehlems 1 thers ftheir teachers or schon: 300ks

9 Thecartoor’s serious point*s that TY violence is ma king
children Sehave in a vialent way.

TOOD
(pages 50 & 51)

2 aMost teenagers stop eating meart seczuse they are concerced

alout animrals.

b At “ock corcerts, sorre animal-rights groups show videos
cfthe worst slavghterkoLses.

¢ Most pavents are woriec that tke'r chilarer will nor get
enougn protein if they ara vegetadans.

d Teenagers say there is a oor se.action of vegezarian “ood
in the'r schoal cafereris,

e Giving up mest can sometimes be a war'ag of an easing
dsorcer.

f Linaa Ahka=i cooxs vegetzrian food for her rwo daugaters
anc non-vegetariar “pod for her husband.

(pages 52 & 53)

2 Picturesa &¢

3 bicegh

4 atogmuct btos many ¢togmuct d oo many... eraugh
eMorz fmore gToomary hrore

FRIENDSHI?

(pages 54 & 55)

2 aSuzie Orr - tries 1o put the right students together
b Jear Norris - enced up working with her roommate
¢ Julie Noe: - didn't ke her shy roommate

3 aJulie Noelanc her Roommate — sadt
b Alan Sussmzn ard his Roommate — hapoy
cJean Norris end Reree Neufuille - haapy

& biwishlhadacked her about her problems.
¢ [wnsh her other fends had wartec me in their groap.
d I wish they Fadn't said horrible things abaLs me,
e i wish I badn't forgotten her birthday.
flwishIhac been strong eraugh o keep our friendship gaing.




(pages 56 & 57)
2 al:btic-Bid-del
3 1 Girs are closer to each othe-; they te'l t1ei- secrets nd
discuss feelings.
2 Girls” friendships Last tonger than hoys' fieadshins.

4 1*Imean, it's much more importart for girls. having close
friends.”
2 "1 den't think that's a specizily goed thing. keeping the
same frienns for ever.”
B BIt:sveryimportant. keeping in touch with your friends.
¢ It often helps peopse, just listening to the'r probiems,

d ¥ upsets me, thinking zoout the “ghts [ kave rad with iends.

eIt is a sian of real frencshia, Jeing reazy o help.

GREEN ISSUES

(pages 58 & 59)
2 bodighi
3 1smrogair acliudor
2 traffic jams, corgestior
3 the greenhouse =ffect, greertoLse gases
4 a-i:b-2:c5:d5es 3
{pages 60 & 61)
2 aT.bFcFdTeffTgf
3 e beauty farvisitors
® dziger o° climate crange
® impertant for medize! science
& e Fave to save them; ctherwise there will 3e a catastrophic
changein the whele world's chimate.
5 aie must change our attitide. Otaersise thee will he an
ecoogical disaster.
b e must save these zrimale. Othevwise our grancchidrer
W alarme s,
¢ We ~ust use energy more cavefully, or sol.itor wll continee
toincrease.
d Ye mLss resnact the Eatto, Otherwise itwall cie.
g e st think abaJt the “uture. Gtherw'se we won't have ome,

§ The peint which goes wite the picture:
¢ coctrachon o tre countryside

HONESTY
(pages 62 & 63)

2 aFighsy waliets cortairing £30 were left bying zround in
different naces a-ourd Britain.
b Men
¢ Because ha thought it migh: Fave sentimenta. vaiLe.
d Ha was Lnemroloved anc he thougizihe persos who had lost
= might 250 2e unemiployed.
3 alfasnopassistart qave you too much caange by msTake,
what wodld vou oc?
b If vou saw somecne cheatirg in an exam, would yoL.
repcrttaes?
¢ I you crashed vour motarsike i1t an expensive car ard
qobody saw you, woudld you Tell the pelica?
d If your Fen frierd Torgas e had .ertyou £2C, woulc ol
remird 2im?
& How would you ~eel if vou ost your wal st containing £397
fitauld you zell the waiter if ~e forgot to crarge vou or
yeur dank?

(pages 64 & 65)

2 b-S:d {Michael talks hout it but hasn’t done it); f-M; g-M: h-L
Rey Language

Michael - “] lied 2bout my age, But I con't think it's wrong in that
stuatior,” Louise — "I totaily disaporove of gecpie whoe don's pay
the proer fare.” Sylvia — "T'm scared of getfing caught. But I con't
think it's immoral.”

LANGUAGE
(pages 66 & 67)

2 Theonly suizable sitle woula b2 a.

3 aFbTcFdFReTfFgT

& aa=imstar babivdsaest czorivate dnema dcat“ooc
e a compute” fbeing in pnsor

{pages 68 & 69)

2 aBi1a bdinesh.. Bira cBina dDinesh eBina f3ina

3 Because ner grancmosher doesn't speak Erglish.

4 Because ail the words cenrected to the weddinz are in Hinci.
Ir many cases, thee may .ot be an Enclish word.

5 Birasays: “People throw “n English words sl the time —words
anc phrases a6 sometires whole seterces.”

6 aweather boeperds ¢ dtezcaer esire Fdepeiding

O a+2:b-4:c20: d+l; @5, F+10; g+8; he3; P11 j+6; k=12 147
10 ¥y frieng car be really stunic somedres. ke stooped w0 get
some cigarettes and ieft the car aner. He talker to the girtir the
shop for abovs five mindtes, 2rd some ~27 stole ~is stevec 216 w0
hand-ed pounds F-0m the car. Ther he called the 2o'ice — butwhat
car. thay do?

NEW TECHNOLOGY

(pages 70 & 71)

2 afFbTcTdr el fF

3 Few students beliove the Irterresis cange ous s¢ mast ase
Fappy wE ik

Some uriversity ectitert a16 asyc1ologists trir<it ray cacee
praalems,

4 asurfine hmoder conline ddowricad ewvrtual

(pages 72 &73)

2 The teo exampies showr 19 tre photos are CD-ROM: 2

comsLzer-contra.les rabots in S rdustry. The othe” sses which

ska menticns are corraater systers in susermarkeTs and

#Ced-process ng.

3 a”...computer systams i1 superma-kets — they —a<e the whcle
operstion guicker 2nd Cieape: 'r'e easiar for 1oe shop ad Tor
the customer.”

b “They zre =cre accurete .. ther huranworkess,..”

¢ “Today we are only st the very beginning. Just imagine what
canpLzers ¥l se avle to do i & huadred years from row.”

d "Trey are .., chezper than huran workess..”

e .. it's easier o finc things ona {0-ROM.”

f... we use less paper, anc we send “ewer documents by post.”

&4 Lookzt.. :Think abous... ; Take for exzmele. . ; Another
exampleis...

6 “Sarza” mears“Sa1ta Claus” —anotaer name fo- Father

Christmas.



POVERTY
(pages 74 & 75)

2 Hereizmears “sleeping en tae straers”,

3 ves.itiswrae-thefigureis ?{JC-,GGO{

4 cites-F; the Austr, ity coLnc -A; the geresal pub.c-A;

Pagzy W son-4; *he group -hat feeds o pie F:the Dowrtown

Aust - Aliance-A; the nomeless tzsk “orce-F: Tomr dasch-F

5 taranearzeaiess: (pagmaph 2i

6 bheipessress ¢mearress d tredness e poverty
fkirdness g lateness

(pages 76 & 77)

2 50-"3utwha- cans sou get i you sell youold T~ $50777
“But just trirk what S50 coulc da for peonle in. say, Etviopia,”
i2 fn"i dor - “Around the worid over 12 milios young children
die every vear — mostly because their parerts are too poor te get
Jzs'c *r-m: ano recianes,
20% =", 2055 of Americzr children dvein aoverty. .
15 certs —"the [measles” vaccine ... costs 15 certs
one willisn ~ “More t1an one r1ll1u.1 pyoang ¢hildren
die af measles.. *
3 American chi:dren do not die of reaslas because ey
are vacanated.

4 (Suggested answeri Ervily thinks thar we shoud geal with the

grobem of poverty “r Arerica firss — beore trinking abov: Africa.

5 zce

RACISM

(pages 78 & 79)
2 erca; b:d:f:h:g
3 Taesuitableitleis b
4 Dresses i1 smart casual ciothes M- Leary. 39. waited
ferabout 20 minwres,
5 bGeorge Busk, the sx-presiaent of the USA. *s comirg ta
speak at~he corfarzrce next week.
¢ Ms3anmomi, 23, 15 a cancizate ir the general e-acon,
d Ho1g Korg, once a Britisn cileny, is now a aty in Chi fna.
& Soccer. now the most popular international sport in t
world, started i1 Ergland almost 200 vears 2q0,
fBill Gates, the fchest man in the world. startec his career
as a software write~.
g The "Yang Lisa"("ls Giccoran™, pairtec by Lecnarda za
¥ind, is 10w in the Louwre i1 Paris.

(pages 80 & 81)

2 Tarik

3 They ezily meant “Dor't marry that mar.”

4 aFbcTdTerfT

B Tapar changed tel- artbtuges was our children.”

b bwhatl-ealytaseis hypoerisy.
C¥nats vary irazttz ot is the attitude of vour neignbaurs,
d %hatcmanzes thair views was leve for their srandchildren.
etz makes r':LL.'f mscre parts of Loncen is racism.
f! mat szparates 3 b o7 couptes is pressie o the family.

REBELLION

(pages 82 & 83)
2 blic2edh-tigs:asf-7:d8 i
3 b Kate's motaer wouldn's give her money Ta gat har
e3rs pierced,
¢ She won't conform.
d Shewel.dn't give Fer ma-a thar oae morth's -eqr,
& Many teenzgers walk cut because theiv sarents won'=
hister tothe,
f by won'tne t1 s anout the future?
4 ageiout basngout ¢move outof diwelk aut
e throw ... out
5 Persoral proaois arele‘t oLs, eq. "Cnes, threatevs, bzrgs o9

my bedraom doar”. “Pzrsoal pranown “She” is omrtted. Possessyve

adectives ava lefr oo, eg, “Kate demands ~oney for getting ears
prerced.” Possessive ad ective “kev" 35 amittec, Direct speech is
used without i oroductory vers of speech marks — italics ave usez
"rt-eed ag. "Vo.Lrears chone rumper — st don't LAk voir can

fng me ol the time " A fulle- versior wol d be “She voluasesrs Fer
p 1ore nmber Ther she says, “Justdon’t think you can ring me o
the Eme.” Other featLres 0% the clary shyie are the omission of
a'bces, €9, "Watchirg bersauf* tlotves v “a] bag.., ¥, "Seaich
[tne] area where I now che hargs out” ang the use cithe prasent
terse.

{pages 84 & 85)

gotdverced drigs school camenst success mixcive
“together was zon Insecricide shot afmself

3 a-7:dopouiaf bl:comesut c2:szsh ap

d-2: get togetner with e-8: get of £-5: bring ou?

g-9: giveup h-6:ounout i-4: fade away

SEXISM
{pages 86 & 87)

2 a- Because G one eva iy gus

child *sili.

b —Beczase soro female Figa ackisvers, sien 25 argaret
Thatcher, cften dor't prorote other woren,

€ - 3ecduse womer say 5oy, sorry, sory all the Fas,

d - Becavseworren zre told =o start ot as secretaries, and
good secretzres ravely get pramozed.

¢ — Beczise wwomen a-e either too Touch or rot tougn ercugh.

f- Because a waoran is still “ucged o1 Fer logks.

g~ Because e thir(womar won't be a5 commicted to *heir
job once They bave 2 chid.

of caling the father when a

3 judged: arevoud ... get prormoted: zre made
4 bivomen 32 expectes 0 co the Folewor<.
ciomer and men ae jucged by different standards.
d Viermen are sromoted ~1ich move quickly.
e Powerful women are fearec and cistrusted.
f7ha best joas are ofter keatfar men,
g More time i3 cver to bovsin the cizssraom. Boys are
giver more timeir the ¢lassroom.
5 (Some strggestions)
why Women Don't Get To Tae Tao
[t's Hard Te G2t To The Top - For Wemen
19 Rezsors Why Womer 4-ar 't Bosses
6 Men's Attitudes:
Becasse men think womer wan't be as committed to sheirich
ance they have a child.
Bacause “womer ges ail moacy anz useless once a mortn.”
Becalse a womar is shll]udged en her looks.

.
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g
b
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Beradse working miothess are maoce to feal quilty,

Because women are e ther too Tougr or ret sough erough.
Becalse “women's hra'ns ave smaller.”

Because mer fear and distrust pewe-fulwomen.

Bacause 2 lot of men geruinely think of themselves as
seaercrto women,

Childcare and Housework:

Because women nave nabies.

BecaJse men tnink wome wor't be zs com mitted to their
job cnee they Fave  child.

BecaLse worre are 3usy doing housework wher they coud be
trairing, impressing the boss and networking.

Bacause working mothers are made to feal gat.ty.

Because ro one ever thinks of calling the father when

a chald isill.
{pages 88 & 89)
3
__Sandra her brothers
_ gifts Barbie dotls coctor sets
extra lessons piang lessors wath fitieH
activities with parerts  waskirg-up Jaseball

pacents’ ambitions for  marry a doctor be doctors
! them

5 ba;csdierfl

6 asupacrt bhousewi‘e cegualopperinities d stereotyping
e araitiors

9 Men’s sports - football; baseball: foxing; motor-racing;
raghy; sumo-wrestling

SPORT

(pages 90 & 91)

2 alomilicn b4 ¢16 d28,000...500 (one quarter of 2000}
e 240 million

3 blie3d7:e-2 504

4 The article aims to make lazy people fee. gooz about
themselves. It is talking to unsaovty, inactive people,
a0t sporty prople. Itis unlikely to make anyone whois
interested in sport give it up,

(pages 92 & 93)

2 bd:eg

3 aprofessional football players bzhem ... most
Key Language

Some other verbs taking twe objects ave: "hard”,"pass”,
“write”, read”.

L EXRLTOCUUSY AINNOWLIN v L

4 athztjoke btoeveryone ¢thepalice dZoevervone
fsome morey g toeveryone




Advef’tising Page 3 Bzauty PiiE 6 z
2 = Youcontstoloein the bk, 1
E ['m meet'ng S?llitou_ay, It's.been t_.c_n y2ars 308 we act JERB AFFIRMATIVE ThEGATIVE | SUESTION
Tet. 50 s7e fight 402 rédognise re. (togo Jsed to co dicat use to co ldic yzu Jseto co?
¢ Correct - — = — =
¢ Carsect towear . usectowear  dién’t Jseto wear " did youuseto f"'ei
R to ley‘ utet to ﬁ:yl didrtuse to ﬂ_y did you use to Ti'.y? F
F Sheran’t be yzur motner, sve looks far oo yaurg: tovist  |Lsedtowis's didrisetowvis™  didyou useto s v
u Immghtar-ive tomorrow, or maybe or Weetesday, it il
denerncs on che ckidren. 2 2 started h
b used iz appea- 4
o oased o fly c
: . 3 wer:
AI}.lIIléll T’lg}lfg Past 4 2 usec tocal,
1 3 iv-afters preposizior f o ousectolove, becare
b wi—after a prenositan g Lsedtolove
£ i-3sanoLn
d il —verbis subfect of sentance
g i — after vern kote .
f W —werhs subjecs 0¥ setence lelzfs PaGE 7
g w—vwerbissublect af sertence 1_7 g TR h
3 b [an gpec speak Frerch! «
¢ laizphoreyodlast night!
Bl E N £ T i C iU 53 G o Ido bave soma maney!
: E .X T = T c T I o y e [ralie 5is te.l me.
] N I R H 1 v R A _[ T Janedoes wek wth me!
E i & < T 2 Y A C T g Hedid ge--he etter!
S 1 P K C kR &8 H N ‘_
1 F r : F 1 0 B E L 2 calder- spesk French but ] go spaak German.
i T 7 o U 5 E I R H 15 [usen to Uve *1 Berin, s¢ [ speck German. ‘
i & i T T i 1 3 T N qJ 2a 1 nzte cabbage but I do ke lettice, c
25 1 quite Fke caooage and 1 iike iettuce,
a extincton f trap 3a I %elt better when e gpologiced.
3 acdvist ¢ rabb’s 3b I wag 50 zagry with him bus he & snofpgics,
€ crcus k mouse 42 "L don’t trink you we it to were taday!™ "L &3 go to wer<. z
C geiss i gerefic As<my boss!”
¢ poacher i hurtrg +b “Where were you tocay?” "L west to war<, Ask my boss.” b
Art and artists Pe5  Crime and punishment Pact 8 b
1 5 carmn-Iworkss hardare ary Eare £200 a week! 1 :a g 0
B neczme - As T become older, [ ¥ind = na-de” ta siear paonle. h R’ |
T receve - She naver received my letter! t R g R s
d raderstand — Thaz film was so corplicated, T cidn't d a bR
understond it zt all!
e travel — How did vou meoeel Lo Thailand? 2 3 Yaudon'tzorefron here, do you? h
farive - [aerived a7 wotk 1aif 21 haur late yesteroay! b Tcaveit toyou, dice’t I?
3 hur- It Awris re to see you so Laset. ¢ Russia’s the world's biggest count-y, isn ¢ it? F
¢ YouwszLlen't lie to me, would you?
2 2 -cimaoizothec £ Salw's cotflu, hosa 't she?
2 - bave 3 goad relationsaip f Tz Potters have gore on heliday, fioves's thay?
¢ W - g Youwill ghone me wazn vou get there. won't you?
C i - IMEKe Cariacs
£ vE - LTy
fon—arar
3 v - vavelarnand
3 a cet N
3 gethy ¢ gettngat
c get b gatthrough
d getabout * getarg
e getLd
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Discipline Pz O

1 5 Puoisunderte ace o 16 5re aot ofiowes 7o siraka.

Sinzléng i panned for tie corigors and clessraars,
Alezbolis benpes Ta~ Al schazl pre—ea..

: Thezeaciess don 't ie stadants 2rivire late, 2

soret e fine ther,

d 1e35005 0re sugossed T2 s12VT At 5,30 bot often sart 4 fe

= ute lzte.

2 Altheicn theteachers ors sups

: Fis wear whatever They dke.

f  fargaage stucerz aee st siopsses is speakaylarguace
exca0T Enclish, but it s vemy d5ficalt when the-e are o

many peode fiam the sams count-y

9 Cheating ir kests a~daryone raught chestirg *c
c=2nt home.

(=5

ez o ook smact, studerts

k étl’ld. drugs Paze 10

a saw

2 starzac

¢ Fadroved
d  Faver't nzc
L

£ Faa a.'r"-.;t—'-“l
G Favnoiseen

2 3 Tveliwedin tais hoLsa ter ¥2ars.
3 Caorect
¢ Imaved heuseir 3976 arc ] kave fived theme ever sirce.

¢ Carect
& Larvect
* Carvect
5 Fydinrertire, Ligy fad already eaten all For cscolztes!

Yamily

Page 17

1

a  "Twart «y freedom baz<”

3 T faleqin iove witharother womar.”

¢ “Myperents zre putdirc pressaiz or me to get mariec,”
¢ “ldon'twantro crow sle z.0ne”

e "T'mzh*ldng of leavire Tim."

= T eiss my chmdren 3T leavs.

i UIts oficalt Fadire 3 family arc a career”
2 3 Jackconessed n2'c said same terdkie things to his wife,
3 Thomas fetasrarged rardages wars 2 gooc idea,
¢ Alice ticught fewe necple woud cet marred in the futL-e,
¢ Iar zcwrtted 1e bad 12d an affair
e Jozanolaced she was gettiig a divarce.
*  Saiyexplaired she coulo't sz them oeing “ogether,
¢ 8cbacreed they shoule et rarded,

Yashion PaGE 12

COMPARATIVE

yoAnGer

==~

fatter

n2awy 1eavIer

intelligers ~1pTe ir—_ef__igE'rt__

cood Jetter

- 2ad wOrse

1 s teraer ¢ wider
b prettia- < slimimer
[l = 1 $  moreztactive
C R b rorzztistic

[\ ]
wi

I7c so dring kawing childver. © fee! 12 yezrs slder,

b Icar sesvou've lostweight — voo loox Pegitmer now.

¢ "How day?" “hoT that gzoc docto . Infack Tfeel

aliotwoerse thar I d'c yastercay,”

a v, darl g, 1< it! You fseksomac 3 i g
skart kair!

e YoLsoLad yzungeron the oz

f Triskzg s almaszer o - that's why it G thar
YIS,

¢ Lisler totais taos — 71 sounds magh cleaver tnas che otlar

ore.

Filmm and TV 52103

1

[

S5qe’s beirg asked oy ber nare.

Thz room was beirg painted vesterday.

o Fyjearcare beirg #asked.

4 Tazgne rswems 22ing moven Ito the lectare Fall,
e The rarwze aeing cuesticred anpout the rcbbery,
f Jzka's 22ag ragaks at home,

a  Mary was beirc weiched all 12 t e,

[

[\ ]
4l

Trese days. films are =1gme wWisferntthar theywer2 ir the
past.

B Thare 2as 2 stovy e the rewspapes abalz a siurder”
wich @ womar was stanned to deatn.

Fecple who cet pleasure from K lirg are sagishic.
cthirkiTs rermhie thzt chere *s s0 much vazlence
cfldras's computer games.

2 Ir Arerca. thersis 2 1o o7 vialeqce oeczuse possessior o

ok

-
<
A
hr}

f Acoopestkidig s one waien ' centica. to znother killia
urderarc tnefzare cxample: at o

3 Isestneternie irages
T1ey sncw L.Jan Yy SCr8er,
Sfarotber sadistic mruader
&y TR,
oyoal keling

Anc D wanoer v
T5we 20e a0
Our Lo tke st-eet__

Wil the rediz apzlocsa

For crzal’ 1y thas wolget repeat?

Tood

5.1 doat have encuab

1 = 15 pe-—izxet? Toniy have £
¥

Maney.

b Well, we've got € lzeves. oermy of thesse anc lots of frt,
Therz skauld bzens

wafi for everyane,

o Theve's oo much Jad news ir t12 rewssageTs thess days:

4 Wewere late oot we nzd snougl £ e 72 get to the airoort,

e Lerdon's se pelluted - thers eve fao many cars or the
reads.

f Ter kds... 2ighsickets... Ua! Ldon't kave encugh ticke:s!

g [arseat tas iuch junk food — #7c very 2ad far vou?
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STAFLES

YEGAIE 1

w

P Dwers 7o Lancon Id ot e Rilleraiem Dome,

C
1 oy a: .
s ILNK FIOD b v'.*.-'cdl::' fee;gﬂtt}-ltE'C'ea:ed"]an -exanj.l
P OFACORY c f,‘fo.fllg.:ef\]_ afr ¥ '.corl_.-kd chance my “ab.
3 PEANUT BUTER o =2 I_]-.-e I 2ans “Lypzke Trench, . .
¢ Fl%nund g waler onoche stew: Lwol diake it to the
3 pelce.
2 Too mucy weney is soent o advertising “ast tood. hot : h:[-.:ere RS s Tl T gL
clothes,

ErasGR T2y v 3ERT 00 aduertistig nzalthy eetirg,

q Iflczolo buyacsr Zwnaid cho:

a3:e 2 MW
1 Ifltadaosemercerera idtaket

s2 darT ezt enoug ) it They eat taa much reat

¢ 2T Tary 200 25t At fast food restzararts, Mot eradgh
people gz to kealzh fooa shaps.

¢ Enzugb irformatior or Fesitay eating is available, hot

batter picty-es.

Language Pacs 18

angdgh people use . 1 = vk
b Acverb
2 5 C  Acverb
friendship Pace 15 1 erk
' Aduerk

1 & Ik Thzdmare dime i ;
3 Iwish2hzada’t z-gaec with oy granciather an the day he

uwy =g

ciar.
o DwishiInactsplt oo wish wy first wife. 3 [

; : a =ly
¢ Desn oo write gooc 30135, =
. e T DO SO - 3 =hick
e Iwisalecleasns z musca. sorument when Jwes young. :

: - : 1 o YEh L (o4
= Istsalsacs™ s Foo.w'thoatary quaitizations.
. i . c gLy
c Iwisnlcida'tsmeks 20 o garettes 2 43y, é ’
N N e broose

FooIwisalradrTzakes cuas when [was yarger = & i :
= Iageisiaag for “lancuage™)

2 0 —sedfcorToers

| P

o :LOUL“:'IQ'“TUI Ne«w (ag}lno]ag:}r )  Pase 19
4 iv-generays 1 looczi. Trir<about.. Take tar arampte __ Ard what

2w —rebrhrc abouz.. P Ther tne-es._ Arother exzmple s,

fi- meoess

g - CautiiLs 2 Woderr redicire is woaderfa Thing shout the things they car
1w - oeral do nowadays, foke for examnie Trarsplzqts —if your heart's

dseazed they cznchance "t Ho- 3 qealthy one. Ang what about
Fe-tilzy? S mary rors coJples are beirg Felped =5 1zve

Green 1Ssueg Pacz 16 cilc-en. Toen there™s giving irtn “tself — so mueh safer ard

’ lesz paraful thar befare, &4 ook gt tne drags we have naw,
wnick bave ne.p2c to destroy ciseases like smallpow. Anotaer
exgmpiz 5 AZT, wnich helps to coni-sl AIDS.

1 5 resced
b Eeer
Igier

4 siopped

arazuent

T owaTed
g kst
7 pecore

2 e cedreased, Fave, Ls2, nas also onagec, ae, nave gons

S4wl ave risen, faces

2
(
Y
4
(
(
E
¢
:
0
3
h
v
¢
i
-

-8 NTITRTT R[P FlaAa W
s P 5 Rl £ C v B _Als e
fc < L5 3 soiln:sclw v -
ISR R JEERG
C x T ] Do 4 o W il 3
[E LL o % 3 u|R 7N 2 Eidity
E - 2 §_m i i I W cooanger
c LR TR T | X5 T WeSKress
OV I T I QTR @4 3 B hzopiress
A N RH T o< ¢ g L F W:owoa [ confidance
T ) 3 zhirst
o Tredress
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Racism

a o prevertthe orobles of lateress we do not zilow peoole
“vto tne theatre a“ter t1e play has started.

b Thanks to the carelessress of the burglars, it was easw for
“he zolice to catch them.

¢ Thetowrspeon.e felt a lot of ongerthat nothing was being

dere abers homelessnass.

4 Myidea of haspiness is a hoo bath. a cood boo«, and a pox

of chocolates. There's nothing aetar

e It's fime forthe rch countries 7z do <heir bit to Sicht
paverdy.

f  Sare people think animals are raturaily xind, Satthere's a

lot of cruelty in nature.

¢ Todoalon.veu rrust be sure you can do it - confidgence n

yourself is very imporzant!

Pace 21

1

What r-ade Fir late was 2 flat tyre.

what I love maost adcut Ttz .y are tne deddous gasta dishas.
Wat ske was looxing farir the Fbrary were backs on
Arercan mstery

wtat I really eqjoyed 1 the “il=1 was <he beautiful
photogranay.

Wwhat makes iife dificalt for scme wemer is combining a career

a1d a Family.

Wha= they went or Foliday for was the sunsiine.
WhatI'r hoding to buy in the sawes are some cheag shoes,
Wast we ez v need is 2c'al equality 204 justice for all.
Fossible arswers:
What 1 like about =y coLntry 1s the westher,
‘Whas I hate about studying English is ke grammar.
What annayed me this rorring was the wrafic.
What wakes me laugh are 1y wife's jokes.
What [ .ock forin a bov/olfrferc is 2 sense of FumoLs,
What [ wanted “o- my birthday was a new computer.
What I erjoy coing at the weekend is goirg cut dancirg.
What 1 desest about computers is staving t the screen.

o o

o e R | =S o B o

v — cislike of cthers beczuse of the colour of hs/her skin
vi — peoate linked by a common race or culture
fi—tofitinwth sodety

< —the old pelitical system of South Africa where people
were treated &ifferently according to race

/i — she police identfcation for a black persan

iii — palicy which favaurs saresre secawse of Msiher race
iv — a right-wing racst pelitical party in Brtain

vii —a mar-iage Jetween seaple of differert races

[ B T TP -T2

T Thoab

Rabelliﬂn

Pace 22

1 2 R He will spend all evering an his comouter.
1 A Hewould never cook a meal.
¢ A Fewould take tne bus everywhere,
d R Hewon'tbwear anything thaz‘sn'tin fashizr,
2 A Heweuldn't :e= Fis children use bad .anguacein the
Fouse.
f R Hewillsverd hoursir the bathreom.
&  Hewsulc sitin that chair and smoke 2is pipe v the
eyarings,
Segism PacE 23
1 3 BenandZoe love Coca-Cola. They drirk “ar toa much of 2,
{zctive)
b Coca-Csla‘sshe world's most poputar drink. IEfs cour <
everywhere, (passive}
¢ Caradahas two languages. English and Frerch are snover
there, (passive}
d Sam's 2n expert at languages. She speaks English and
French. {active}
2 Lotus makes great cars, It makes them in the UK, {active)
f  M™is are great cars. They're made inthe LK. [passive)
2 2 make
b areseen
C i5 praised
d praise
e aretold
= do
g arenostaJght
1 areinngred

Sport

Pace 24

2

[ - T]

e koo d S

$001507 gives swimrting cluo £16,600.

Leeds pays Greek foothall ciub £5 million for player.
Athlete zels Oiyripic Committes the frush zbout
drug-"akirag.

Juventys player sacwn red card for fool,

Company gives new eqaipment to hockey team.
(b gives prize to best atalete.

Docto- “efuzes athlete permission to rur.

hoxing
“ennis

rughy
showjumnping
swWimring
skiing
basketnall
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ehmetiate

Ideas and Issues Intermediate stimulates real discussion in the English-language
classroom. lts Four Skills programme combines reading and listening practice with
grammar and vocabulary revision and follow-up writing tasks. The Workbook
section at the back of the book provides futher language practice. This integrated
approach encourages intermediate-level students to compare different points of
view on a wide range of topical issues and guides them towards successful -
communication. Ideas and Issues Intermediate is suitable for students on general
English courses, or those working towards the Cambridge First Certificate.

Wl This Teacher’s Guide offers:

i

9 73Jl5 84537

e a full introduction to how Ideas and Issues Intermediate is structured
e two sample lesson plans, including suggestions for further activities

e Answer Key to objective questions in the units

e Answer Key to grammar and vocabulary exercises in the Workbook

Ideas and Issues Intermediate Students’ Book: ISBN 3-12-508452-0
Ideas and Issues Intermediate Teacher's Guide: ISBN 3-12-508453-9
Ideas and Issues Intermediate Double Cassette Pack: ISBN 3-12-508432-6
Ideas and Issues Intermediate CD Tune in Listening: ISBN 3-12-508459-8

ISBN 3-12-508453-1
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